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Association for C hri s tians in Student Development

Restrictive and Non-Restrictive
Environments

The Different Drum
Scott Makin

Anne K. Eskridge
The following article is reprinted by permission from the Georgia Journal of
College Student Affairs, Vol. 3, No. 1,
Fall, 1987.
"What conditions in a college
environment enhance or inhibit student
development?" There is little doubt that
the environment of a college or university plays an integral role in shaping development. Implementing an intervention designed to change the institutional
environment can serve as an effective
catalyst for student development. Some
student affairs practitioners suggest the
use of environmental interventions over
individual and group interventions because of the large numbers of students
affected and the overall cost-effectiveness of an environmental intervention
(Morrill, Hurst, & Associates, 1980).
Chickering affirms in Education
and Identity (1969) that there are six (environmental) conditions that can retard
or accelerate students' development:
clarity of institutional objectives and internal consistency; institutional size; curriculum , teaching, and evaluation; residence hall arrangements; faculty and administration; and friends, groups, and
student culture. These six conditions are
not mutually exclusive influences on students' development in college.
One of the facets of the environment that cuts across three of Chickering's conditions for impact on student
development (clarity of institutional objectives and internal consistency, residence hall arrangements, and student culture) is the institution's published student code of conduct. Codes of student
conduct are designed by institutions to
restrict or encourage specific behaviors
(Continued page 2)

Editor's note: This article is a continuation of the article printed in the last
issue of the Koinonia. In Part 1 Scott
Makin reviewed Scott Peck's book The
Different Drum: Community Making~
Peace. In Part 2 Scott Makin will describe how community building principles
are used in educating Resident Assistants.
I have been intrigued by the process Peck uses to move through the stages
of community development (pseudocommunity, chaos, emptiness, and community). While he does not specifically outline the steps, I did find thought provoking principles and intervention techniques
woven throughout the first twelve chapters of his book. I have interacted extensively with the Foundation for Community Encouragement (founded by M Scott
Peck and based on his principles) and
have personally attended two Community Building Workshops sponsored by
the Foundation. The process begins when
those who are interested in developing
community agree to spend two intensive
days together. Peck argues quite convincingly that community can be developed in large groups (25-60) as well as
small groups. To begin the communitybuilding time, a few ground rules are
shared and "The Rabbi's Gift" (see page
13 in book) is read. For the next 14hours
the group interacts on whatever issues
they feel like discussing. In the six groups
in which I have participated, nothing has
been the same except the process and
stages. The facilitatordoes not ask questions to get things going nor does s/he
lead in experien!ial exercises to push the
group in- to community. Rather, s/he
comments only on what s/he sees happening in regard to how the group members
(Continued page 3)

The Effects of Leadership and
Major Choice
on the Career Maturity of College
Students
Scott Preissler
How much influence do academic
majors and participation in co-curricular
activities have on students' attitudes about
future careers? Does major choice and
involvement in leadership on-campus
effect a student's ability to make mature
career choices? These questions were
the basis for an exploratory research study
conducted in conjunction with the University of Cincinnati's Career Development and Placement Department. The
study was sponsored by a grant to Scott
Preissler by the Midwest College Placement Council.
METIIOD

Four student groups completed
the Career Maturity Inventory (CMI),
developed by J. Crites, a measure of attitude rna turi ty and competence in making
career choices. Participants represented
vocational majors (engineering and business) and non-majors (any major besides
engineering and business). Student leadership on campus was also incorporated
into the sample.
Eighty students participated from
the junior class in the Colleges of Business Administration, Engineering, and
Arts and Sciences. Additionally leaders
were randomly selected from records
provided by the Student Organizations
and Activities Office on-campus.
Student were divided into groups
representing student leaders in non-vocational majors (SLNVM), students in
non-vocational majors without leadership involvement (SNVM), students in
vocational majors with leadership roles
(SL VM), and students in vocational
(Continued on page 4)

within the institutional community,
thereby shaping the institutional environment. Fouts and Hales (1985) suggest that colleges with controlled (restrictive) environments may be desirable
for some students, but that any college
environment should be evaluated by the
effect it has on student development.
The purpose of this study was to examine
how rest rictive and non-restrictive environments impact the development of
students.
For this study, two different institutional environments were chosen.
One institution was categorized as being
restrictive and the other non-restrictive
based on the scope of student behaviors
the institutions sought to limit through
their respective codes of conduct. The
primary differences between the two
institutions and their environments are
illustrated as follows:
O:>llege Y (non-restrictive institution)
Visitation: Members of the opposite sex
are permitted to visit each others' rooms
from 12 noon to 12 midnight Sunday
through Thursday, and 12 noon to 2 a.m.
Friday and Saturday.
Alcohol Possession or Consumption : Does
not encourage or discourage the consumption of alcoholic beverages. Takes
responsibility as an institution to adhere
to state and local alcohol laws.
Dress Code: No policy.
O:>llege Z (restrictive institution)
Visitation: Not permitted
Alcohol Possession or Consumption:
Prohibited
Dress Q)de: Appropriate classroom dress
is designated. When and where sports,
swimwear, and casual attire can be worn
on campus is designated.
METIIOD
Instrumentation
The Student Developmental
Task
and
Lifestyle
Inventory
[SDTL~(Winston, Miller, & Prince, 1987)
was used to measure students' psychosocial development. A self-report instrument consisting of 140 behaviorally stated
true-false items, the SDTLI is designed
to assess achievement of three developmental tasks (two of which are further
defined by subtasks) and two scales. The
three developmental tasks are: (a) Establishing and Clarifying Purpose; (b)
Developing Mature Interpersonal Relationships; and (c) Developing Academic
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Autonomy. The two scales are the (a)
Intimacy Scale and (b) Salubrious Lifestyle Scale. A third scale, the Response
Bias Scale, is designed to indicate if the
respondent was attempting to project an
inflated or unrealistically favorable self
portrait.
The University Residence Environment Scale, Form R [URES] (Moos
& Gerst, 1974), was selected to provide
quantifiable environmental measures of
the residence hall environment at College Y and College Z. The URES is
based on the assumption that a consensus among individuals characterizing their
environmental climate exerts a directional
in!luence on behavior (Moos, & Gerst,
1974). URES is composed of 10 scales:
Involvement, Emotional Support, Independence, Traditional Social Orientation, Competition, Academic Achievement, Intellectuality, Order and Organization, Student In!luence, and Innovation .
In order to control for the possible in!luence religious beliefS might have
upon student development, the participants of this study completed the Short
Measure of Religious Dogmatism (Fagan
& Breed, 1970). For the purpose of this
study the instrument was renamed Religious Beliefs Checklist. The students
were asked to indicate their range of
agreement or disagreement (1 =strongly
disagree to 5=strongly agree) with twenty
items that re!lect traditional Christian
beliefs. (All students in the study described themselves as "Christians".)
PARTICIPANTS
A random sample of 35 males
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and 35 females who were classiried as
juniors between the ages of19to 23 1ivin g
in the residence halls were chosen a 1
College Y. A random sample of30 males
and 30 females who were classified as
juniors between theagesof19t o 23 1ivin g
in the residence halls were chosen a1
College Z. The return rates were 34'Yr,
from College Yand 38%from Co ll egeZ.
All participants were unma rried. Students living in the residence halls ami
classified as juniors were chosen to participate because it was believed they would
have had previous experiences within th eir
college environment that could ha ve
impacted their development.
PROCEDURES
College Y is a small, public, lib eral arts institution, located in the Southeastern United States, with 875 students
in resid e nce. College Y holds no religious requirement for its students. Co llege Z is a small, private, religiously arfiliated institution, located in th e Soul heastern United States, with 435 st ud e nt
in residence. The three instruments were
mailed to each subject along with a cover
letter requesting his or her partici pa 1ion
in the study.
ANALYSES
A one way analysis of variance
(ANOYA) was used to analyze the URES
data and the Religious Dogmatism score..\.
A one way analysis of covariance (ANCOY A) was used to analyze th e SDT LI
data , with the MeasureofReligious Dogmatism scores used as the covariant.
RESULTS
As can be noted in Figure 1, th e
(continued on page 3)

(continued from page 2)
College Z (Restrictive Environment)
sample perceived their environment as
offering greater opportunities for Involvement (F(1,45)=15.28, p<.Ol) and Emotional Support (F(l,45)=18.65, p<.Ol),
and emphasizing Academic Achievement
(F(1,45)=39.34,p< .01 ), Intellectuality
(F(l,45)=13.49, p<.Ol), and Order and
Organization (F(l,45)=4.04, p<.05) to
a greater degree than College Y (Non-restrictive Environment). The students
attending College Z perceived their environment as having a lowerdegreeoflndependence, Traditional Social Orientation (F(1,45)=8.41,p<.Ol), and Innovation (F(I,45)=4.82, p<.05) than did
College Y students. There was no difference in perception of the degree of
Competition or Student Influence at
College Y and College Z. It seems safe to
conclude that the environments are quite
different at the two colleges since they
differed on 8 of the 10 URES Scales.
The students who attended college Z scored significantly higher [College Y: M=77.88,sd=21.46; College Z:
M=93.39,sd=8.30;
(F(1,45)=20.20,p<.Ol) on the Measure
of Religious Dogmatism than did the
students who attended College Y. When
comparing SDTLI scores between College Y and College Z students, the results of the AN COY A (Religious Dogmatism as the covariant) indicate that
the students at College Z scored significantly higher on the Lifestyle Planning
Subtask (F(1,1,44)=4.01 p<.05), Life
Management Subtask (F(F1,1,44)=11.87,
p< .01),
Cultural
Participation
(F(l,1,44)=4.14, p<.05), and Tolerance
Subtask (F(l,1,44)=5.33, p<.05); Salubrious Lifestyle Scale (F(1,1,44) =27.90,
p<.Ol); and the Establishing and Clarifying Purpose Task (F(l,1,44)=6.57,
p<.Ol) and Developing Mature Interpersonal
Relationships
Task
(F(l,l ,44) =4.25, p< .05). There were no
significant differences discovered on the
remaining Scales and Subtasks of the
SDTLI (Educational Involvement, Peer
Relationships, Emotional Autonomy,
Academic Autonomy, and Intimacy).
DISCUSSION
The results of this study indicate
that these institutions do indeed have
significantly different environments and
their students have different levels of development as measured by the SDTLI.

Although differences in levels of development at these two institutions cannot
be attributed directly to environmental
influences, a relationship does appear to
exist between the two factors. Students
in the restrictive environment scored
higher on the Establishing and Clarifying Purpose Task on the SDTLL There
was also a significantly greater degree of
participation by students in cultural events
w~thin the restrictive environment along
w1th a greater degree of attention paid to
personal health and well ness issues. Life
Planning and Life Management Tasks
were also accomplished to a significantly
higher degree at CollegeZ. The students
in the restrictive environment also exhibited higher levels of tolerance than
did their public school counterparts.
There were no significant differences in the degree of influence students
at both institutions perceived they had
on their college environments. Somewhat unexpected was the discovery that
the students in the restrictive environment, where visitation was not allowed,
perceived thei r environment as having a
sign ificantly lower traditional social orientation than students in the non-restrictive environment. Innovation was
found to be significantly higher in the
non-restrictive environment than in the
restrictive environment.
The differences found in the
comparison of the two groups' scores on
the Short Measure of Religious Dogmatism were anticipated because of the
strong religious orientation of College
Z. It is uncertain if, or how, dogmatic religious beliefs influence students' development or their college environment.
However, the results of this finding do
not lend support to the hypothesis that
the development of students as individuals is hindered by adherence to dogmatic
religious beliefs. As professionals committed to the psychosocial, intellectual,
and moral growth and development of
students, the discovery that none of the
scores on theSDTLI had a corollary relationship with religious dogmatism has
special import. This finding lends support to student affairs practitioners who
wish to incorporate value-based education and experience objectives in their
purposes, including the opportunity to
foster students' spiritual development.
These findings should encourage student

development practitioners in traditional
Christian liberal arts institutions where
spiritual development is routinely addressed.
LIMITATIONS
The generalizability of the findings of this study is limited because of
several factors: (a) a relatively low response rate; (b) the predominantly white
racial composition of the participating
groups;
(c) the traditional age and campus residence of the student samples; (d) the
relatively small sizes and the regional
locationsofthecolleges involved (875 or
fewer students
in residence and collenes
.
b
located m the Southeastern United States);
and (e) the fact that no provision was
made to insure that junior class student
transfers were eliminated from the samples
drawn. Since the pre-enrollment cha racteristics of each group were not determined before possible environmental
impacts could have affected student development scores, it cannot be determined with certainty the extent 10 which
samp le score differences can be attributed to environmental in!luenccs or to
initial differences between student bodies upon enrollment. Further research
needs to be conducted that is spccificallv
designed to control for pretest varia Lion~
in the sample populations to determine
if restrictive environments arc indeed
conducive to promoting student development, and to determine if religious
beliefs are related to development.
Anne Eskridge is Director ofResiden tia 1
Life at Randolph-Macon Women's College, Lynchburg, VA

The Different Drum
(continued from page 1)
are relating to each other. S/he does not
try to resolve conflicts, whether personal
or interpersonal. However, s/he docs
step in if things start to get out of hand
and could become unhealthy for some or
the members.
A large part of our Residence
Life philosophy revolves around community development within the RA group,
the RD group, and the residence halls. I
have tried experiential learning seminars,
sharing groups, initiative games, wilderness stress experience, didactic
teaching,practidng the spiritual disciplines

(e.g. fasting, solitude, footwashing) or
any combination of the above at our fall
leadership retreat. But each time I have
come away feeling there must be a better
way to develop a sense of community.
After reading Peck's book, attending the
workshops and leading four retreats, I
am convinced this unique process is the
way to go.
As Ilookbackoverthe results of
these four retreats and the two I attended
from Peck's organization, I have seen the
potential of what this process can accomplish in the lives of the participants. They
can be taught how to:
1. relate to others with openness, trust,
and honesty
2. heal prejudices, rigidity, and various
defenses which interfere with human
understanding, reconciliation, and peacemaking
3. become more authentic and genuine
with others
4. drop pretenses and risk sharing brokenness and woundedness as well as accomplishments and joys
5. create a safe place where others can be
whoever they "really" are
6. acknowledge each other's gift of self,
celebrating and valuing individual differences and their common humanity
7. actively listen to others instead of giving advice or "fixing" their problem
8. be more comfortable with conflict and
confrontation
9. be aware of personal behavior, feelings, and attitudes
10. know how others perceive you
11. encourage and help someone who is
struggling with difficult problems
12. be comfortable with deeper levels of
meaningful intimacy
13. deal with those wounded areas in
your own life
14. endure ambiguity
15. understand group dynamics
16. facilitate other students in taking
more leadership and ownership for the
unit and what happens
17. not feel alone ina leadership position
18. exercisea tough,guttykindofloveinstead of sentimental soft and idealistic
notions of Jove
While this process is the central
ingredient in our RA training program,
it docs not preempt other essential types
of training. We have a one-hour course,
during the Spring before their year of
service, to teach the skills and mechanics

of the RA position. We have a growth
plan that each RA completes over the
summer. This allows us to make the RA
retreat essentially a community-building
time.
I am convinced that Peck's community building process is the most intensive and effective way to teach RAs
the essential skills (as well as building the
necessary support system) they will need
as they are ministering to the residents in
the halls. I do not believe the other
teaching modalities I have used have had
the impact, nor were they as comprehensive as is Peck's system. I recognize that
this process is not appropriate for every
institution, and at times I wondered if it
was even appropriate for ours. It has
taken hard work to get to where it is a
moderately successful process. Following are four areas you need to assess if
you will are thinking of using this process
with your residence hall staff.
1. Assess your program: Are you and
your staff committed to the concept of
community development as a means to
Student Development? Arc you willing
to take the residence staff through this
process? Are you and some of your staff
willing to attend two Community Building Workshops sponsored by the Foundation for Community Encouragement?
2. Assess your RA training program: Do
you have two full days to commit to community building in your RA Fall Workshop? Have you trained your RAs in the
other essential skills and mechanics during the spring semester before they serve
as an RA?
3. Assess your RA personnel: Are your
RAs able to handle sitting around in a
circle getting to know one another? Do
they see the value of becoming more unified and committed to one another? Are
they apprehensive about conflict and confrontation? Is intimacy difficult for them?
How much homogeneity is there?
4. Assess yourelf: Are you willing to engage in an intense and potentially volatile process that can bring about fantastic
results in the lives of your RAs and in the
Residence Hall community?
For those who are interested in
further details regarding the adaptation
of Peck's theory and process to your Residence Life program, please call or write
Scott Makin at: Indiana Wesleyan University, c/o Student Development Office,
4201 S. Washington St., Marion, IN 46953,
317-674-6901 Ext. 202.
•

Effects of Leadership
(continued page 1)
majors without leadership involvement
(SVM).

RESULTS
Students in vocational majors
revealed greater maturity in attitudes and
career decision making processes than
did students with non-vocational majors.
In addition, students holding leadership
positions also displayed significantly higher
career maturity than did non-leaders. Stu dents who were notstudyinga vocational
major and who also were not involved in
leadership on-campus demonstrated less
positive attitudes, knowledge of careers,
and ability to plan for a career than did all
all other groups.
No significant differences were
found between the CMI scores and gender, race, age or students who held a
G.P.A of above 3.5 and those between a
2.5 and 3.0 G.P.A
IMPLICATIONS
Although this empirical research
effort was exploratory, results offer important implications for students, career
development professionals, and corporate recruiters. Students can recognize
thevalueofbecominginvolved in leadership activities while in college, as the involvement enhances their career maturity. Both vocationally-oriented students
and non-vocationally-oriented students
may benefit from co-curricular involvement in college.
Professional recruiters and careerdevelopment professionals may also
benefit from the findings . Results indicate support for recruiting students who
have made efforts to involve themselves
in leadership activities, thus increasing
their career maturity. Involvement while
in college was a more significant factor in
enhancing career maturity than was major choice, although the two were closely
related. Most recruiters would agree
leadership experiences enhance immediate employability upon graduation, and
further prepare students for the challenges of the world of work.
If professional recruiters have
limited time and fewer resources to recruit college graduates with potential, a
student's leadership involvement may he
an important indicator to decide whether
a student warrants closer examination
for a personal interview.
Further study is underway to

(continued from page 4)
determine the effects of working while
going to school as well as other possible
factors facilitating career maturity in students. For more information contact Scott
Preissler at the Career Development and
Placement Career Dynamics Center, University of Cincinnati, Cincinnati, OH 45221.

CONSTITUTIONAL
REVISION
The foll owing is" proposed revision to the
A CSD constitution. The revision will be
voted on at th e 1989 ACSD annual confer·
en cc at Moody Bible Institute, Chicago, IL.
ARTICLE II
Purpose
1. To promote professional growth and
provide opportunity for Chris tian fellowship and exchange of ideas.
2. To integrate the use of scriptu re and the
Christian faith in the student development
profession.
3. To provide various services for the membersh ip.
Articl e II current ly reads:
The purpose of this organization shall be:
1. To stimulate fellowship, group study and
to share mutual experiences.
2. To emphasize the use of scripture and
scriptural principles in student develop·
ment.
3. To keep abreast of trends and develop·
mcnts in the field of student development
services and disseminate pertinent information.
4. To provide a united vo ice for recommendat ion to member schools.

ACSD EXECUTIVE COMMITTEE

President
Don Boender
Calvin College
Grand Rapids,
Ml 49506

President E lect
Deb Lacey
George Fox Coll ege
Newberg, OR 97132

(503)538-8383

(616)957-6114
Vice President
Don Mortenson
University of
W isconsin/
Stevens Point ,
Stevens Point ,
Wisconsin 54481

(715)346-2536
Treasurer and
Membership Chair
Tim Herma nn
Taylor University
Upland , IN 46989

(317)998-5344

ACPA PRAYER BREAKFAST
Over fifty student development professionals met at 7 a.m. during the recent
ACPA convention in Washington, DC, for food, fellowship, and prayer. The breakfast
was sponsored by ACSD and hosted by Ruth Bamford, Wheaton College, Wheaton , IL.
Several attendingthemeetingwereintroduced to ACSD for the first time and indicated
they would be interested in becoming members.
Karen Longman of the Christian College Colition shared briet1y some of the work or
the Colition and the importance ofliving out o ur faith in the world around us. Several
participants shared prayer requests concerning future direction and se1vice. We th en
divided into sma ll groups and prayed for one a nother. Many who attended the
breakfast expressed a pprecia tion and a sense of encouragement, when they reali zed the
number of other Christians involved in ACP A
I was personally encouraged by ACP A's interest in students' spirit ual development and concern for e thics on campus. The ACP A Co nvention theme for next year
is " Creating an Ethica l Climate on Campus." This year several speakers described the
personal concern they feel as they observe st udents who do not realize the seriousness
of the societal crises facing them today (AIDS, alcoho l and substance abuse, suicide,
break-down of vital relationships, violence, etc.). The problems of our society arc becoming crystal clear but the answers are illusive. We as Christians need to be ask in g
God where and how He wants to use us in an effort to implement His answers to a needy
world.

Secretary
Scott Makin
Indiana Wesleyan
University
Marion, IN 46953

(317)674-6901
ext. 205
Editor
Darrel Shaver
Columbia Bible
College
Box 3122
Columbia , SC

29230
(803)754-41 00

CRSIS Conference
June 8-10, 1989
Moody Bible Institute
THINK GLOBALLY, ACT LOCALLY' is the theme of the third annual CRSIS (Care, Responsibilities, Services for International Students) Conference. CRSIS was purposely schedul ed adjacent
with the ACSD conference (June 5-8) to accommodate those in the student development profession,
who typically are given the responsibility for international students.
The conference is designed for Intern ational Student Advisors on Christian campuses nation-wide. The various topics to be addressed include: the pre-arrival/application process, orientation , the transition experience, cross-cultural commun ication, academic advising, prog ramming,
personal and relational needs, spiritual issues, student leadership development, budget, integration
of Americans and internationals, graduate student concerns, and re-entry preparati on.
CRSIS is sponsored by Interaction , Inc., a non-profit, non-denominational organization
that specializes in services to International Students , Missionary Kids, and Third-Culture Kids. David
Pollock , Executive Director of Interaction , Inc ., and Lind a Young, adjunct staff member, will be co-directing the conference. For further information contact Interaction, Inc. 716-567-4308, or write
P.O.Box 950, Fillmore, NY, 14735-0950. A brochure is avai lable upon request.

Meet the ACSD Nominees

President-elect
Norris F riesen
Dean of Student Services
Huntington College
Huntington, IN
Leadership:
Midwest Regional Director, ACSD
Experience:
Admissions Counselor-3 years
Ass t. & Assoc. Dean-8 yea rs
Dean of Students-4 years
Goals:
Communication is key to any administrative function. Ifi am
elected I would spend time listening to our different constituencies. I would like to attend several different ACSD regional
con ferences and discuss how communication between the
different colleges can be enhanced. I would also like to see
ACSD recons ider its goals a nd mission , and determine how
we can enhance our student life programs individually and
collectively.
Vision:
ACSD has a unique mix of colleges and professionals. In
m<Jny ways, the organization has the potential for being very
diverse, and I would like to seeACSD continue to develop its
strengths, utilizing this unique mix. ACSD is a well-kept
secret. I would like to see the organization do more to attract
o ther Ch ristian professionals and continue its involvement
with na tiona! organizations like NASPA and ACPA by spon so ring prayer breakfasts and other foru ms for Christian professiona ls to discuss pertinent issues that impact us professio nally and personally. I would increase the networking
among the various member schools by coordinating ideas and
resources. KOINONIA does an excellent job of keeping us
informed, and I would like to see the newsletter co ntinue to
improve. I would also like to sec the organization place
add iti onal effort on soliciti ng ideas and resources which
could be shared with the broader organization.

Timothy E. Arens
Dean of Students
Moody Bible Institute
Chicago, IL

Experience:
Director of Residence Life-3 years
Associate Dean-3 years
Dean of Students-2 years
Goals:
Maintaining a high level of professionalism within the var ious functions of the organization would be an extremely high
priority for me. Even more important would be my commitment to ensuring that our faith in Jesus Christ compel everything we seek to accomplish.
Vision:
Organizations are always interes ted in growing numerically
and ACSD could benefi t by con tinued growth. I would like 10
see us strengthen relationships within the organii'.ation. This
could take place through strengthened regionals, networking
between staffs, and further crossover at national con\'ent ions.
Through this enhanced comraderie we would ha ve~ ~ lla~i~ for
growth and support.

SPECIAL PRAYER REQUEST
Three Westmont College students were killed
in a car accident in Ensenada, Mexico. They
were working as missionaries during the college's
Easter break. The students killed were Garth
Weedman, Lisa Bebout, and Alan Voorman.
Megan Harter and Patty Hallock were injured.
Despite the deaths, Westmont students remained
in Ensenada to finish the projects they had
pla nned for this year.
Pray for the Westmont students, staff, faculty
and the parents.

Secretary
Sharon K. Mejeur
Dean of Student Development
Fo rt Wayne Bible College
Fort Wayne, IN
Graduate:
Western Michigan University-BS
Western Michigan University-MA
Experience:
Residence Hall Director-3 years
Associate Dean-3 years
Dean of Students-4 years
Goals:
I would seck to be faithful and efficient in the responsibilities
of th e position. As part of the leadership team of ACSD I
would look ror ways to serve our membership and the extended St ud en t Development profession.

David E. Erickson
Dean of Student Affairs
LeTourneau College
Longview, TX
Graduate:
Central Michigan University-BS
Michigan State University-MS
Fuller Seminary
Texas Women's University- PhD candidate
Experience:
Housing/Financial Aid-6 years
Director Financial Aid-3 years
Dean of Students-2 years
Leadership:
Regional Representative, Institutional Sector Rcprcscnt;ltive, Program Review Office
Goals:
To assist the executive committee in insuring the growth and
development of the association in meeting its organizational
goals. Also, to bring Student Development profess iona ls
together for encouragement by participating in regional an d
national conferences, and activities such as the newsl etter and
informal networking.
Vision:
Continued growth development, new formats of exchange or
ideas, support, continual expansion of membership efforts,
assist in providing meaningful professional opponuniiies to
allow members to come together in mutual Christi an support.

The ACSD elections will be conducted by a mail-in ballot and not at the National Coference. This will give more members a n opportunity to vote for these key positions.
Please choose one candidate for each of the following positions.
Mail the ballot to: Don Boender, Azusa Pacific University, %Student Affairs, Alosta and Citrus, Azusa, CA 91702
Mail by May 10, 1989.
Prcsiden t -elect
Timothy E. Arens
Norris Friesen

Secretary

David E. Erickson
Sharon K. Mejeur

ACSD CONFERENCE· FAITH & CULTURE: GROWING TOGETHER
Registrations are now being received for the National ACSD Conference, June 5-8, at Moody Bible
Institute in Chicago. To guarantee your place at this annual event, mail your registration in today!
In addition to the keynote speakers: Alvaro L. Nieves, Jill Briscoe, Ted Ward, and William E. Pannell,
the program will kick off Monday after lunch with three Pre-conference workshops entitled:
#1 - "A Religious People
Without God: A Biblical View
of the New Age Movement"

#2 - "Is there Life After
Animal House?: Popular Art
and Christian Colleg~ Students"

#3 - "Career Counseling
in Small Groups"

Presenter: Russ Wise
Community Outreach & Media
Coordinator of Probe Ministries

Presenter: Bill Romanowski
Visiting Faculty Fellow, Calvin
Center for Christian Scholarship

Presenter: Dr. Dick Pyle
Career Center, University
of Texas at Austin

If you did not receive a registration brochure and would like more information, please contact:
Tim Arens, Moody Bible Institute, 820 N. LaSalle Drive, Chicago, IL 60610 Phone: (312) 329-4191

Darrel G. Shaver, PhD
Columbia Bible College and Seminary
Box 3122
Columbia, SC 29230-3122
f~ut h [.. Uamf'or·d
Assoc . Dean of Students
Whea.t on Cu 1 J t·!qr:;
501 [ .. Colleqe Ave .
Wheaton, IL 60187

HE IS RISEN

